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polite accomplishments of drawing, painting, singing, instrumental music, sewing, and
penmanship. Hence the groundwork for advanced education for girls was being laid,
upon which were later built the academies for girls, the "female seminaries," and
eventually the colleges for women.
Because the private-venture schoolmaster was an individual enterpriser seeking
students where he could and adapting himself to varying interests of people, there was
no continuity or formal organization to carry on his work when he passed from the
scene. Therefore, in the middle of the eighteenth century, a corporate type of private
school took form. Typically, a group of men organized themselves into a board of
trustees along the model of the English corporate schools. The state would then grant
a charter to this board of trustees, constituting it a corporation and authorizing it to
own property, receive money, endowments, and bequests, and conduct the affairs and
control the policy of a school. Many such corporate boards were granted the right by
the state to be self-perpetuating.
Such schools were thus able to maintain continuity, achieve permanence, and
build distinctive traditions. Early examples were the William Penn Charter School and
Franklin's Academy in Pennsylvania, the Newark Academy in Delaware, the Washing-
ton Academy in New Jersey, the Dummer Academy and Phillips Academy in Massa-
chusetts, and the Union School at New London, Conn. Henceforth, the private
corporate school was to become an important aspect of American education. The state
had formally delegated part of its authority over education to private institutions.
How much control the state would exercise over these private schools proved a matter
of much controversy.
In his outline for an academy Benjamin Franklin embodied the prevailing
tendency of the private schools to offer utilitarian subjects for vocational preparation
as well as classical languages for college preparation, but he shaped these into a clearly
differentiated and organized structure. He proposed that the new academy should have
three departments, English, Latin, and mathematics; students should be allowed to
choose their course according to the several occupations or professions for which they
were preparing.
Franklinr's proposals included a diversifying modernity that was in sharp contrast
to the heavily classical curriculum of the Latin grammar schools. Franklin not only
proposed writing and drawing; arithmetic and accounts; geometry and astronomy;
rhetoric and oratory; and logic; but also English grammar, composition, and literature;
history (universal and national history, ancient customs, moral, religious, and political);
ancient and modern languages (Greek, Latin, German, French, Spanish); sciences
(observation, experimentation, and natural history); history of invention, commerce,
and manufacturing; and agriculture, gardening, and mechanics. Franklin thus reflected
the Enlightenment streams of influence-empiricism, sense realism, and the new
science—as well as his own experimental, commercial, and utilitarian interests. Signifi-
cantly, also, he made no mention of religious or sectarian instruction, except for the
history of religion, which was well within the deistic outlook. His was a major step in
the promotion of practical, modem, and scientific studies. Although the private
venture schools had met a modernizing need, they did not carry the prestige of the
classical and religious traditions of the Latin grammar schools. The theory behind

